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The purpose of this workshop is to:  

1) Familiarize congregations with issues related to what often gets called 

multiculturalism, racial issues or diversity.  

2) Facilitate both awareness and conversation as to issues of whiteness in a way 

that is safe (non-confrontational) and empowering with a greater vision for God’s 

intention for human community and greater possibilities to fulfill God’s expectation of 

human flourishing.  

This will be accomplished through an alternating series of activities, small group 

discussions, and presentations with plenty of opportunities for dialogue and personal 

reflection built in.  

Any address of these issues is fraught with potential hazards including feelings of 

blame/shame, discomfort, and even anger that is now characterized as ‘white fragility’. 

This danger will be dealt with accordingly as the different exercises and presentations are 

introduced and will be explicitly addressed in an exercise toward the middle of the 

workshop.  

 

This workshop is designed as either a one-day workshop but could be utilized as 

a weekend retreat or multi-day class such as a Sunday school class over a several week 

period.  

The intended audience is a congregation that is predominantly white but could 

also be facilitated for ethnically diverse congregations. In either setting it will be 

advantageous for the facilitator to keep in mind that those in attendance will have 

differing levels of awareness/familiarity with this material as well as differing comfort 
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levels. This is true in mostly racial homogenous congregations as well as ethnically 

diverse ones. For some people this material will be very new while others come with a 

high sensitivity to matters of race, ethnicity, and privilege. It should not be assumed that 

people of color are thoroughly familiar with the concepts or that white people are coming 

in blind to the issue.  

Why would someone sign up and come to this workshop? Race issues and 

tensions have increasingly become central to our cultural conversation and recent news 

events have placed matters of race in the spotlight in a pronounced way in recent years. 

The election of America’s first black president did not fulfill the ‘colorblind’ expectations 

that were voiced by many and our society has not been able to ‘put it behind us’ in the 

way that some expected. From the protests in Ferguson over the death of a young black 

man, to the racially motivated shooting spree in a South Carolina church, from debates 

about Syrian refugees to political furor over a wall on the Mexico/US border, race and 

religion continue to a hot-button topic in this country.  

People of faith, due to the nature of our religious traditions, inhabit a message of 

hope with expectation that things can be different than they currently are. The ongoing 

and increasing centrality of issues related to race have piqued the interest of people and 

have caused a growing concern for many as to solution to these ‘problems’.  

 

 

 

 

 



	 4	

Interest in matters of race and privilege are also magnified by three other factors.  

First, projections of a massive demographic shift in the U.S. have many white 

folks concerned about the future. Studies project that by the year 2048 there will no 

longer be a white majority in this country.1 What does that mean for the church?  

Second, social media has proliferated nearly every aspect of a cultural life. This 

has also brought awareness (and even the promotion) of perspectives and people’s 

experiences that some attending the workshop would simply not have had access to a 

decade or two ago.  

Third, current cultural trends in social mobility, immigration, and many other 

factors (including mass media) have resulted in this younger generation being schooled 

with or interacting with people of different races, ethnicities, and backgrounds. Children 

and youth may be familiar with a level of diversity that has challenged their parent’s 

assumptions and spurned them to ask new or different questions.  

Racial issues are inherently a theological concern going back to the earliest 

considerations of the church2 in the decades after it’s founding. Race, as both a personal 

signifier and a cultural construction, is an ongoing reality that is in a continual shadow of 

church history. The issues of race that boiled to the surface in the age of exploration and 

the subsequent colonial conquest continue to plague modern society and play a major role 

in the life of the church and call attention to its life and message – or the apparent 

inconsistency in them.  Madan Sarup when after reflecting on identity comments that:  

                                                
1	Soong-Chan Rah, The Next Evangelicalism: Freeing the Church from Western Cultural 
Captivity (Downers Grove, IL: InterVarsity Press, 2009), 74.	
2 The debate recorded in Acts chapter 10 regarding Gentile believers.  
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The intersections between ‘race’, gender, class, nation and religion, (show) that 
identity is not something we find, or have once for all. Identity is a process, and 
that is why it is difficult to grasp it.3   
 

 There are many disparate elements that contribute to the construction of one’s 

identity.  White privilege is one aspect of racial developments that continues to pose an 

ongoing condition that looks to be greatly intensified as demographic changes in North 

America become exaggerated and pronounced.  Soong Chan Rah points out in his book 

The Next Evangelicalism: Freeing the Church from Western Cultural Captivity; “The 

unavoidable reality is that, by the year 2050, projections point to a nation without an 

ethnic majority. America will no longer be a Eurocentric, white nation”4; a phenomenon 

he calls the “browning of America”.5  He goes on to assert that the “nonwhite” makeup 

within Protestant churches will be realized sooner than in the population as a whole – 

mostly due to the composite nature of Evangelical, Charismatic and Pentecostal 

denominations. He goes on to explain:  

Privilege, therefore, is power. Privilege, when it is unnamed, holds even greater 
power…The power of privilege is that it can go undetected by those who are 
oppressed by it and even by those who have it. 6 
  

This privilege that both often goes unnamed and continues to hold great power is a 

theological opportunity and sociological-cultural imperative. The final segment of this 

curriculum will introduce and examine the mentality of “white privilege”. The task will 

be to analyze and address prevailing mentalities, social realities, beliefs, church 

                                                
3 Madan Sarup, Identity, Culture and the Postmodern World (Edinburgh University 
Press, 1996), 28. 
4 Rah, The Next Evangelicalism, 74. 
5 Ibid., 184.	
6	Ibid.,	72.	
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structures, and educational frameworks or other factors that are being addressed as they 

relate to culture, race, and privilege.   

 

Academic Considerations 

 While this curriculum is designed for the local congregation it has serious 

underpinnings in academic approaches to critical whiteness theory and social 

constructivism. Those commitments underlie the project and inform much of the 

approach. The motivation for this design is to undermine false assumptions and beliefs 

and to call into question attitudes and behaviors that reinforce racism in our culture in 

order to dismantle systems of oppression that hurt every one of us - since we are 

connected via a societal web.  

Joseph Barndt says: 
 

“ Since the subject of racism is confusing to many people, I present here two 
central ideas … The first is that racism is not simply the result of individual 
prejudice and bigotry, but is more significantly the product of historic institutional 
power structures. Of course, prejudice and bigotry are a problem in the church, as 
they are in society, but systemic racism is far more devastating and destructive 
than individual attitudes and actions. Incredibly powerful barriers to racial justice 
that were set up long ago are still present within our institutional structures and 
culture. It is impossible to overcome racial divisions and build racial unity in the 
church or in society without facing the systemic power of racism.  
 
The second central idea is that racism is not only a sin from which we must repent 
but also an enslavement from which we need to be liberated. Originally the sinful 
structures of racism erected by white society were intended to imprison people of 
color, but the jailers have ended up trapped inside their own jail. We who are 
white are as much enslaved by racism as are people of color. There is no way we 
can build a path from racial division to racial unity without dealing with the 
imprisoning power of racism. None of us can be free while others are still 
confined.”7  

 

                                                
7	Joseph Barndt, Becoming an Anti-Racist Church: Journeying Toward Wholeness 
(Fortress Press, 2011), 5.	
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 This curriculum is informed by several concepts related to the theory or 

‘structuration’. This is a “process of constructing, ordering, and routinizing of social 

relations”. 8 She explains: “Across time and space, racial routines in social interaction 

became institutionalized practices that ensured social distance and geographical 

separation between black and white population groups”. This structuration of social 

systems manifest in three dimensions: signification, domination and legitimation.  

  

The Elemental Nature of Race 

It is noteworthy that a similar tripartite formula will show up in the curriculum but in a 

less academic analogy. Troy Duster utilized an analogy of H20 to picture the three-fold 

nature of race/whiteness. He will allude to the abstract notion (vapor), the liquid 

transition of identity (water), and concrete realities (ice). This will be a vital concept as 

the validity of ‘race’ is called into question as a social construct and yet it manifests in 

concrete realities with devastating consequences.9 

 Concepts such a racial phenotypes, social construction, and white privilege can be 

allusive and intimidating. They will be introduced gradually and utilized sparingly. The 

intention is to initiate participants into this conversation and to challenge them address 

this difficult or challenging realities at an introductory level. This curriculum is 

predicated on the conviction that participants will resonate will the following sense: 

                                                
8	Teresa J. Guess, “The Social Construction of Whiteness: Racism by Intent, Racism by 
Consequence,” Critical Sociology 32, no. 4 (2006): 659.	
9	Ibid., 655.	
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“Somewhere down in our guts we understand that in an oppressive system such as 
white supremacy, the unearned privileges with which we live are based on the 
suffering of others. We know that we have thing because others don’t.” 10 
 
Facilitating this workshop directed at the context of the church indicates the 

intention to encourage people of faith to be honest and just in their consideration of this 

material. 

 

Pedagogical Concerns 

 Several strategies will be employed to foster a learning environment and to 

challenge previously held assumptions. Session 1 will involve multiple changes to group 

organization (breaking into different teams on two occasions) in order bring variety to the 

group dynamic. Session 2 will be largely classroom style presentation for the initial phase 

after a a noticeably democratic arrangement (talking circle) in session 1. This is 

intentional. While session 2 may look initially like a return to the “banking model” 11 

with the teacher (presenter) up front, it is deliberate. While session 1 will bring a dynamic 

of exercises and participation, session 2 reverts to a more classic arrangement initially 

before being reorganized into a decidedly open forum. This is done for two reasons: 

1. The content of the sessions will be significantly challenging and therefore the 

pedagogical formulations will remain more comfortable in the traditional 

expectations for a workshop atmosphere in Eurocentric/western atmospheres. 

                                                
10	Robert	Jensen,	The	Heart	of	Whiteness:	Confronting	Race,	Racism	and	White	
Privilege	(City	Lights	Books,	2005),	xx.	
11 Elisabeth Schüssler Fiorenza, Democratizing Biblical Studies: Toward an 
Emancipatory Educational Space (Louisville, Kentucky: Westminster John Knox Press, 
2009), 130.	
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2. These sessions are not intended for the academic arena and adventurous 

pedagogical strategies may produce an alienating or foreign element that is not 

conducive to the task at hand, which is challenging mentalities and paradigms that 

are deeply entrenched in our culture.  

This sequencing allows the most challenging material to be presented in the most 

familiar configuration before being opened wide for discussion. This is a concession to 

the prevailing pedagogical model in order to introduce the most foundational content of 

the curriculum.   

My hope with this arrangement is to facilitate a dynamic of positivity and change in 

session 1 that will transition to a more serious address of content for the early part of 

session 2 in order to intensify into a more systemic dynamic for the latter part of session 

3.  After the highly participatory session 1, the presentation element in session 2 will hold 

enough challenging content that participants will be given the opportunity to talk when 

we move the chairs into a circle. Judy Helfand beautifully addresses both the power and 

the potential resistance (or foreignness) of moving from rows to circles 12 in chapter 5 

“Teaching Outside Whiteness”.  This simple move of reorganizing the physical space has 

powerful social and emotional implications. Relational dynamics change such as eye 

contact and other non-verbal elements come into play. The use of teaching methods like 

games, even if they are primarily verbal, invite participation and create the expectation of 

participants using their voice. This can create a comfort level with both the group social 

dynamic and a favorable disposition toward the content. An atmosphere of involvement 

will then transition to one of receiving new and challenging information in session 2 in 

                                                
12 Shirley R. Steinberg, Diversity and Multiculturalism: A Reader (New York: Peter 
Lang, 2009), 78.	
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more of a “restricted” dynamic before opening up for response and discussion and 

transitioning to session 3.  

 

bell hooks exhorts appropriately when she says:  

Our senses are assaulted by the stench of domination every day, here in the places 
where we live. No wonder, then, that so many people felt terribly confused, uncertain, 
and without hope… Despair is the greatest threat. When despair prevails we cannot create 
life sustaining communities of resistance. Paulo Friere reminds us that “without a vision 
for tomorrow hope is impossible.”  Our visions for tomorrow are most vital when they 
emerge from the concrete circumstances of change we are experiencing right now. 13 

 
 It is the hope in this curriculum to address and confront the underlying or invisible 

assumptions and mentalities that house the dominating patterns of modern society. This 

will be done by investigating and exploring both present realities in our increasingly 

multicultural environment and by exploring intrinsic expectations in the message of the 

Christian gospel that provide a precedent for embracing a new way. This will facilitate 

the possibilities of innovation and adaptation so that the future can bring hope of a church 

that is appropriately contextualized to its culture and which embodies the very message it 

proclaims with integrity. 

 

Activities  

 The exercises in this workshop are designed to be used in the sequence presented. 

The ideas introduced and the definitions established build upon one another. The 

activities are also sequenced to rotate different modes of learning. Some are whole group 

activities, while others are facilitator-led, some are small-group oriented alternating with 

                                                
13 Bell Hooks, Teaching Community: A Pedagogy of Hope (London: Routledge, 2003), 
12.	
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personal reflection.  The workshop is conceived as three modules and the sequence of 

activities may have to be adjusted according to time concerns, audience considerations, or 

other variables. For instance, if the material is going to be used as a three week Sunday 

school class, it will be important to make sure that each week’s gathering have an 

element of resolution (to some degree) so that participants don’t leave traumatized or 

confused if these ideas are new to them. If however, it is a one-day workshop then a 

certain amount of tension can be sustained by the facilitator assuring participants that 

their concerns will be addressed by the end of the time together.  

 

Session 1 

Find the Pattern  
Introduction:  

 One of the themes that will play an important role in these exercises and 

discussions is the ability to discern a pattern. When any individual or group is given raw 

data to analyze or has an experience upon which to reflect, being able to discern a pattern 

or find a narrative theme is not just helpful, but ultimately essential. The exercises and 

discussions in session 1 are designed to facilitate and explore possible patterns or themes 

that are relevant to the church’s role in a multicultural society. 

  In the early 70’s an innovative attempt was made to help discern the patterns and 

examine the sequences and formulas that helped to explain the changing equations of the 

cultural revolutions. Gene Marine, in his book A Male Guide to Women’s Liberation 

attempted to ‘pull back the curtain’ and expose the scaffolding that was holding up the 

structure. He was attempting to decode the potentially baffling changes that were 
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sweeping through society. In chapter 2 he utilizes a mathematical progression of numbers 

in order to illustrate our capacity to discern patterns.14 

Group Exercise:  Prepare everyone to break up into pairs.  Before they do so lead them 

through the first progression and tell them, “We are looking for the next number in the 

sequence–can you find the pattern?”  

• 2, 4, 6, 8, 10 …? 
 
  The answer is 12; the pattern is the addition of two to each subsequent number. 

This should not only illustrate to everyone what is the desired goal but will give each one 

the confidence that they can do this even if they do not have strong math skills or have 

not taken a math class in a long time. 

  Once they are grouped up by pairs, each sequence will be revealed. 

• 1, 3, 6, 10, 15, 21 …? 
 

The answer is 28. The pattern is the addition of one greater integer than the 

number before. 2 was added to 1 for 3. 3 was added to 3 for 6. 4 was added to 6 for 10. 5 

was added to 10 for 15. 6 was added to 15 for 21. 7 is the next increment to be added to 

21 for 28. 

• 3, 6, 15, 42 …?  
 

The answer is 123. The pattern is the addition of exponents of 3. 3 was added to 3 

to get 6. 9 was added to 6 to get 15. 27 was added to 15 to 42. 81 was added to 42 to get 

123.   

• 14, 18, 23, 28, 34, 42, 50 …? 

                                                
14 Gene Marine, A Male Guide to Women’s Liberation (New York: Avon, 1972), 15.	
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This one is more challenging. Let the groups struggle with it for a moment. Then 

say, “Would it help if I gave you the next three in the sequence?”  

• 59, 66, 72 

The trick is that these are stops on the Manhattan subway from Broadway to 7th 

Avenue.  The trick, of course, is in order to prove a point: it is nearly impossible to 

discern a pattern if you don’t know what you’re looking at!  

Bring the group back together. Thank them all for being good sports.  

More Patterns: Once everyone is back together, draw their attention to the screen again. 

  If you grew up in the 80s (as I did) you remember a time before the wide 

availability of cable and satellite television. There were three major networks: NBC, 

ABC, and CBS. These would have been your primary (and possibly your only) sources of 

news. Each network was known for its evening news and notably its anchorman. These 

were iconic figures in journalism that were more than “talking heads” to many–they were 

trusted sources of national and world events.  If your family was anything like mine then 

you also watched a once weekly evening news show called Nightline and a Sunday 

morning news talk show called Meet the Press. 

   Exercise: Slide 1 shows three iconic anchorman and the two other weekly hosts. 

See if the audience can name them as they come up on the screen.  

• ABC is Peter Jennings 

• NBC is Tom Brokaw 

• CBS is Dan Rather 

• Nightline is Ted Kopel 

• Meet the Press is Tim Russert 
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   It is important to note that there is nothing necessarily wrong, suspicious, or 

negative about any of these five individuals on their own. The question we want to ask is 

whether there is anything significant about the five when taken as a whole. The answer of 

course is that when five out of five are white males there is a definite trend that is worthy 

of examination. The presenter may even want to provide three plausible scenarios of 

explanation: the first is that no one besides white males knows how to read from a 

teleprompter, the second is that it is nothing more than a coincidence, the third is that 

there is something behind the faces you see that is potentially dictating the decision. 

Comedians: We are fast-forwarding 20 years to see if there is a similar pattern we can 

find. The next slide will be pictures of the late night comedians from the highest rated TV 

shows just two years ago.  

• David Letterman 

• Jimmy Kimmel 

• Jimmy Fallon 

• Jon Stewart 

• Craig Ferguson 

• Conan O’brien  

• James Corden 

Ask what the pattern is and if there is any thought as to why this one type of person 

(white men) might be the ones that we (or the networks) want to hear jokes from.  

Facilitator note: What we are trying to establish is the normativety of whiteness. White 

is considered ‘normal’ and can often be coded or disguised as ‘natural’ or ‘neutral’. This 
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concept will be important as we build an understanding of concrete examples (solid) of 

something that can be difficult or elusive (like a gas or vapor) in other areas.  

 

The final element in this set of activities is best done on a white board but can 

also be an additional slide. The words that we are going to add to are:  he, man, male, and 

American.  

The Power of Modifiers: Words are powerful and the way that we label something can 

be very revealing. Show or write the four words one at a time and ask what we add to 

them in order to modify them. I have added the modifier in a formula below. 

• He + (s-) = She  

• Man + (wo-) = Woman 

• Male + (fe-) = Female 

Before revealing the final word, ask if there are any other examples they can think of. 

Wait for responses. Write down any that are relevant. 

• American + (…) = African-American, Asian-American, Native-American. 

Ask: what are the implications of some groups being unmodified or plain Americans 

while others a designated as hyphenated-Americans. What is our language telling us? 

 Facilitator note: When white is assumed to be ‘normal’ then any variation can be seen 

as a deviation. If people of European descent are seen as normal Americans, the hyphens 

are added to distinguish difference or an ‘almost but not quite’ status.  
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 Ask the group why white-Americans do not have to hyphenate. Why do some 

white groups choose to do so as Irish-Americans sometimes do? Is there a luxury that 

certain groups have in the power to choose how to self-indentify?  

 

Individual Activity: FAQ 

Pass out 4x6 cards or half-sheets of paper to everyone along with a marker. Have 

them take a moment to think about the questions that they are coming in with or the 

questions that they are hoping will come up in the workshop.  Tell them that we are going 

to do a project together so that by the end of your time together you (the facilitator) will 

have a useful resource for future use at workshops on whiteness. You are making a 

Frequently Asked Questions handout together. Give them time to write their question on 

the top of the sheet – other people will be able to write down responses below as the 

workshop progresses. Give them some time to write their questions. 

When people have finished invite them to either A) bring their card to a 

designated spot in the room and tape up their question, or, B) if they would be 

comfortable, to stand and read their question out loud before placing on the wall with the 

others.  

Facilitator note: This activity is to name any major topics that need to be addressed but 

also to allow the participants to voice any concerns that they have and for those concerns 

to be present in the room in a tangible way. This will accomplish at least two things: 

1. They will not have to continue to hold this question in their mind and wait/wonder 

when it will come up. They can ‘get it out’ but know that it is waiting there on the 

side of the room and that you are aware of their concern.  
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2. If there is any anxiety, hesitation, or resistance in an individual, this provides an 

opportunity for them to voice that. We want to foster an openness of spirit and 

any negativity can be aired and acknowledged. Perhaps they are not the only 

person in the room with this hesitation. This may also be beneficial for others to 

hear who do not share that concern to be aware of what issues others are bringing 

into the gathering. 

Once everyone (or everyone who is willing) has put their card on the wall, pass out a 

handout that has the following ‘Diversity Wheel’ designed by Marilyn Loden and Judy 

Rosener on it.  If handouts are not desired or available, the wheel can be shown as a slide 

on the screen only.  
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Group Exercise: Diversity Wheel 

 Introduce everyone to the diversity wheel and give the group a moment to 

familiarize themselves with it. Ask them to pick six elements (three from the inner ring 

and three from the outer) and then invite them to stand one at a time and introduce 

themselves via these elements. For instance: I am male, white from French ancestry, I am 

43 years old, I am finishing up a PhD, I live in L.A. and I don’t have any children.   

 After everyone has gone, ask how it felt to identify in this way. Give time for a 

couple of responses. Point out how these elements are interesting at one level but how 

they do not convey the whole picture of who you are. The more important shortfall of 

these markers is that they do not tell the story of your uniqueness within your particular 

group. For instance: even amongst white men doing PhDs in L.A. I would be quite 

unique and these markers do not expose that.  

 Now ask them to imagine that everything on their identity wheel remained the 

same except that you were going to change two variables: their gender and where they 

are born. You may want to give everyone the same country (like India) or you may want 

to change it up for each person. Ask them to break up into pairs and discuss how life 

would be different. 

 Allan Johnson says about this exercise, “for most people, shifting only a few parts 

of the diversity wheel would be enough to change their lives dramatically.”15 Ask for a 

couple of volunteers to share what differences came up in their conversation.  

 

                                                
15 Johnson, Privilege, Power, and Difference, 1 edition (Mountain View, CA: McGraw-
Hill Humanities/Social Sciences/Languages, 2001), 18. 
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Group Exercise: White Fragility 

 Rearrange the chairs into a circle if at all possible – even up to 30 chairs will 

work. Ask for four volunteers to read out loud.  

Jody Fernando leads a workshop called Pondering Privilege and has written up 

some reflections on her experience at different places. In a chapter titled ‘4 reasons why 

white people need to talk about race’16 she shares some honest feedback that she received 

from people. Our volunteers are going to read the passages for us and then we will talk 

about the merit of each or the difficulty of each.  

I feel frustrated that I somehow inherited qualities based on what my race did or didn’t 
do, and that I have “responsibilities” to be a certain way to other races. Therefore, I feel 
people want me to feel guilty for who I am based solely on my race.  
 
I’m tired of being the bad guy, the boring guy, the rich guy, whatever. I’m tired of being 
told I have no right to feel that way because others have it worse. I’m tired of being 
singled out, having to be taught how to be “culturally sensitive” as if I’m  
the only one who isn’t–which incidentally reinforces privilege. I’m tired of being told I 
can’t have a voice, an opinion.  
 
All that to say that assuming someone’s whiteness or blackness marks their cultural 
makeup and place in society does not further the discussion nor lead to constructive 
debate. The issue in claiming that white people should burden the responsibility is that 
we again draw swords for the wrong reasons.  
 
Respect, faith and personal responsibility should be a driving force in how people 
conduct themselves with any and every person regardless of race. We should not be 
subject to some noble obligation for the sake of cultural semblance. I challenge your 
presumption that being white requires some intangible burden to be carried. You assume 
that my whiteness defines me simply because I am white. It does not.  
 

Allow a few comments in between each of these statements.  

 

                                                
16	Jody	Fernando,	Pondering	Privilege:	Toward	a	Deeper	Understanding	of	Whiteness,	
Race,	and	Faith,	n.d.,	19.	
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We will close the session by watching a video and allowing for some quiet 

reflection via feedback cards. The video is entitled “If Anyone Ever Questioned How 

White Privilege Manifested Itself in America This Is The Perfect Illustration”. 

http://atlantablackstar.com/2015/02/02/if-anyone-ever-questioned-how-white-

privilege-manifested-itself-in-america-this-is-the-perfect-illustration/ 

 This video introduces the idea that race, though it has no scientific basis and is 

only a social construct, has had some very real implication as government policy acted on 

it and set up political and economic policies based on it. 

Pass out 3x5 cards during the clip and at the conclusion invite people to write 

down a response to this question: Why is it so difficult to talk about race?  

 

Break:  This will be a good time to stand and stretch, go for coffee, and allow for 

informal conversation. This is also the end of the first session if the workshop is being 

broken into multiple weeks.  

 

Group Exercise: Who We Be 17   

When the break is over, welcome everyone back and invite them to take a sticky-

note as they head to their seat. Put a slide up of the picture below. This is a work of art 

entitled Synecdoche by Byron Kim. It is an installment at the National Art Gallery made 

up of 429 10”x8” panels. Ask each participant to come forward and study the selection of 

panels and place their sticky-note on the panel that is closest to their skin tone. 

 

                                                
17	Jeff	Chang,	Who	We	Be:	A	Cultural	History	of	Race	in	Post-Civil	Rights	America	(St.	
Martin’s	Press,	2014),	343.	
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Open Discussion: H.U.P. 

 Leave the picture of Synecdoche and the sticky-notes on the screen for the 

following presentation.  

Presentation: Martin Luther King Jr. said, “We must face the sad fact that at eleven 

o’clock on Sunday morning when we stand to sing ‘In Christ there is no East or West’, 

we stand in the most segregated hour of America.”18  

In their book “Churches, Culture & Leadership”, Branson and Marinez introduce 

an idea that became very popular in the late 1970’s and 80’s in the US and Canada. The 

idea is about a move toward ethnic-specific churches. This was seen as a great advantage 

because people felt comfortable being around others like themselves and it dove-tailed 

nicely with the ‘church growth movement’. Studies found that “people respond most 

effectively to the gospel in ethnic or culturally specific churches.”19 This idea was called 

the ‘Homogenous Unit Principle’ (HUP) and it is still true today that “the vast majority of 

churches … tend to be ethnically or culturally specific with the related values and 

practices.”  
                                                
18	Barndt,	Becoming	an	Anti-Racist	Church,	5.	
19	Mark	Lau	Branson	and	Juan	F.	Martinez,	Churches,	Cultures	and	Leadership:	A	
Practical	Theology	of	Congregations	and	Ethnicities	(InterVarsity	Press,	2011),	17.	
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Group Discussion: Break into groups of 4 or 5 at most and talk about the 

challenges related to the HUP. It there merit to it? What would be the difficulty in 

changing that trend?  

 Facilitator Note: Provide 4 or 5 minutes and then ask for a couple of volunteers to 

report on the group’s discussion. Not every group needs to share – but ask after each 

report “was that similar to your group? Did anyone have anything different?” 

 

Presentation: Is Race a 4-Letter Word?  

 Change the slide on the screen to show the cover of Foreign Affairs from 

March/April 2015 seen below. Leave the sticky-notes from the previous exercise and see 

if they line up any differently. You may have to remove some of the groupings if it is 

blocking one of the frames entirely.  
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Foreign Affairs dedicated an issue to “The Trouble of Race” in spring 2015.20 

One of the difficult things happening in the 21st century is that science is confidently 

reporting that biologically there is no such thing as race. Race was an idea constructed in 

the past 500 years.21 There have always been different people groups (as we know from 

the Bible) but grouping people in the way that came to be done in colonial22 and modern 

                                                
20 “The Trouble With Race,” Foreign Affairs, February 25, 2015, 
https://www.foreignaffairs.com/articles/2015-02-10/trouble-race. 
21	Ali Rattansi, Racism: A Very Short Introduction (OUP Oxford, 2007), 51.	
22	Guess, “The Social Construction of Whiteness: Racism by Intent, Racism by 
Consequence,” 668.	
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times is a fiction. Race is a construct – socially defined and acted upon. This truth can be 

very confusing.23  

So much of the way that we were taught to see people, talk about different groups, 

think about communities and nationalities is rooted in this construction of race. Race then 

is both not real (scientifically and biologically) and real in the way that view, talk about, 

and enact or embody this idea that we were socialized into. A little later we are going to 

hear about a thinker writer named Troy Duster who talks about race like H2O: it can be a 

liquid (like identity), it can be a gas (like a concept or idea), and it can also become very 

solid like ice when it transforms into concrete realities.24 More on that in the third 

session. 

 This changing realization that race is not what we have been told it is when 

paired with the historical way that we have acted as if were true has led to some really 

problematic situations and developments. There is not doubt that issues of race have 

caused real problems – not just in the distant past – but in the weekly news cycle. From 

the protests in Ferguson over the death of a young black man, to the racially motivated 

shooting spree in a South Carolina church, from debates about Syrian refugees to political 

furor over a wall on the Mexico/US border, race and religion continue to a hot-button 

                                                
23 “The US Census, for example, defines whites and blacks as racial groups, but 
American Indians and Hispanics as cultural groups …Most contemporary social scientists 
view race as a social but not scientific fact, a mark that is sometimes written on the body 
but rooted in culture, not biology. Other scholars refuse to recognize race altogether, 
claiming that if race is not a scientific fact then it has no real meaning.” Birgit Brander 
Rasmussen et al., eds., The Making and Unmaking of Whiteness (Duke University Press 
Books, 2001), 9. 
24	Ibid.,	115.	
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topic in this country. It would be surprising to many to find out that ‘there is no such 

thing as ‘race’. It sure seems like there is!25  

Many writers, thinkers, and activist dispute the notion that America is a ‘melting 

pot’ or that the “multiculturalism” of Canada and Europe has lived up to the lofty 

promises of open-mindedness and acceptance. As people of faith, we have great hope for 

the church and know that A) God loves the whole world (John 3:16) and B) God’s design 

for the church is to encompass “every tribe and tongue” (Revelation 5:9). The church was 

born on Pentecost with gift of cross-cultural communications!  

  So here is our question: What if God doesn’t see race or diversity as a problem 

but as an opportunity? I want you to listen to the words of a Native American theologian 

Randy Woodley. He quotes a biblical scholar in his most recent work which ties in with 

his earlier book “Living In Color: Embracing God’s Passion of Ethnic Diversity”. Randy 

says:  

Not only does shalom express much more than “peace” but, the kind of peace 
shalom represents is active and engaged, going far beyond the mere absence of 
conflict. A fuller understanding of shalom is the key to the door that can lead us to 
a whole new way of living in our world. As Terry McGonigal explains, 
  
“Although the word “peace” (Hebrew: shalom, Greek: eirene) appears over 500 
times in scripture, this theme and its implications have been overlooked in 
biblical theology. God’s design for and delight in diversity are embedded in the 
creation narratives, which describe order, relationships, stewardship, beauty and 
rhythm as the essential foundations for shalom, “the way God designed the 
universe to be.” 26 

  
“The only thing that will allow us to embrace each other and celebrate our 
differences is if we can catch a glimpse of God's heart and do it for Him [sic]. 
What better gift can we give back to God than to agree with His plans and live 

                                                
25 Guess, “The Social Construction of Whiteness: Racism by Intent, Racism by 
Consequence,” 655. 
26 Terry McGonigal,“If You Only Knew What Would Bring Peace”: Shalom Theology as 
the Biblical Foundation for Diversity, (Unpublished, 2010) p.2.  



	 26	

according to His directions? God has a deep and abiding passion for diversity, and 
He calls us to celebrate those differences, not tolerate them. In order to bring 
about biblical healing, there are at least seven crucial steps we must take:  
 
1. Sincere, devout listening  
2. Confession of the wrong done  
3. Repentance  
4. Forgiveness of the offense  
5. Restitution to the appropriate persons  
6. Healing land that has been defiled  
7. Renewed relationships between the parties involved”27   

 

Discussion: Go back into your same groups of 4-5 and answer these two questions: 

• What did you hear?  

• How does this compare to the HUP from earlier? 

Facilitator Note: Give the groups 5 minutes again but don’t ask for volunteers this time. 

Bring the groups back together by saying “I want to add one more layer to this before we 

tackle this subject from a new angle.” 

 

Video: But I don’t see you as Asian  

Watch the video (2:11) by Bruce Reyes Chow with the title of his book “But I Don’t See 

You As Asian”  

http://wearesparkhouse.org/adults/animate/faith/voices/bruce/ 

it can also be found on YouTube https://www.youtube.com/watch?v=Prwryn5j4Ko 

 

Discussion: Put them back in their same groups of 4-5 and ask, “What does it take to see 

someone?” 

                                                
27	Randy	Woodley,	Living	in	Color	(InterVarsity	Press,	2004),	Kindle	Locations	
1720–1724.	
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Facilitator Note: Open the floor after a couple of minutes and make sure to keep the 

responses to this one question: what does it take to see someone. There have been a 

number of new ideas and concepts introduced – be deliberate about getting responses to 

this central question.  

 

Big Idea: Ice-Water-Steam 

Let them know that you want to close out this part of the workshop by talking 

about something very tangible. Earlier you mentioned Troy Duster – you going to tell 

part of Troy’s story and ask the group to brainstorm with you for more examples of 

‘vapor-water-ice.’  

Troy grew up in a almost all-black part of Chicago. He went to university out in 

the suburbs at Northwestern. One weekend he came home with his buddy – a white kid 

from Irish descent.  Troy’s mom came home from work late at night only to realize that 

she did not enough groceries for the next day. She asked Troy to take her to the store so 

Troy and his friend drove her there. While she was in the store, police officers on patrol 

grew very suspicious of Troy and his friend and confronted them  - with gun drawn. They 

were very surprised that Troy’s friend was in this neighborhood and that Troy was a 

university student. Things were escalating quickly as the police questioned them and 

Troy saw it was about to get physical as the officer raised his billy club in the air to strike 

Troy.  Troy’s mothered exited the store at this moment and asked the officer what was 

going on. Instantly the threat dissipated and deescalated.  The officer tipped his hat to the 

mother and assured her that they were there ‘to serve and protect you’. Just like that – it 

was over.  
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Troy described it as ‘morphing’ – instantly changing from one state to another. 

“He went from a solid state to a fluid state.”28 This story is what helped him to identify 

the nature of racial realities as comparable to H2O.  

Discussion: In groups of 2-3, can you think of other examples where the abstract 

or allusive concept of race seems like a gas. What examples of a liquid identity can you 

think of? What are some examples of solid or concrete situations that would fall into the 

ice category?  

 

Break:  allow the groups some time to talk and then announce that they can continue 

brain storming if they want to in informal conversation. This is also the end of the second 

session if the workshop is being broken into multiple weeks – in which case a response 

time would be needed before the session is released.  

Facilitator Note:  Session 1 and 2 both ended with a heavier topic that included 

new concepts and deeply consequential ideas. The facilitator will need to ‘take the 

temperature’ of the group during the break and may choose to have a time of ‘question & 

response’ to start session 3. If this curriculum is being used in a multi-week format, much 

of that work will likely have to be done after each session or during the week.  

 

Session 3 

Group Project: The Power of a Name  

 Many people don’t know that there was an official policy developed in the 1930’s 

by Federal Housing Administration (FHA) where lines were drawn around certain 

                                                
28	Rasmussen	et	al.,	The	Making	and	Unmaking	of	Whiteness,	124.	



	 29	

neighborhoods where loans would not be given to purchase a house. These were largely 

based on race and the FHA promoted restrictive covenants in the non-redline 

communities about who houses could be sold to. After WWII, the Veterans 

Administration (VA) had a GI Bill of Rights called the 1944 Serviceman’s Readjustment 

Act provided home loans that started many veterans families to build equity and began 

the suburban housing boom as we know it and radically altered America’s class structure. 

The FHA and VA, however, “refused to guarantee loans in redlined neighborhoods (and) 

made it virtually impossible for African Americans to borrow money for home 

improvement or purchase.” 29 

Discussion: Break up into groups of 3 and come up with a better name for ‘red-lining’. 

Have one member of your group come to the whiteboard when you have a suggestion and 

write it down.  

 

Big Idea: Show this comic from ‘Curriculum for White Americans to Educate 

Themselves on Race and Racism’.30 

                                                
29	Karen Brodkin, “How Jews Became White Folks and What That Says about Race in 
America” in Paula S. Rothenberg, Race, Class, and Gender in the United States: An 
Integrated Study (Macmillan, 2004), 49. 
30 “Curriculum for White Americans to Educate Themselves on Race and Racism--from 
Ferguson to Charleston,” Citizenship and Social Justice, July 10, 2015, 
http://citizenshipandsocialjustice.com/2015/07/10/curriculum-for-white-americans-to-
educate-themselves-on-race-and-racism/.	
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Discussion: In your groups, discuss the comic and the ongoing effects of race-based 

policies from history and how they linger today.  

Facilitator Note: Familiarity with “The New Jim Crow” by Michelle Alexander will be 

helpful for concepts such as ‘the school to prison pipeline’ and differing police practices 

for communities of color. 31 

Pass out 3x5 cards while during the group discussion and ask each group as you pass by 

if they have any examples. 

 

 

                                                
31	Michelle	Alexander,	The	New	Jim	Crow:	Mass	Incarceration	in	the	Age	of	
Colorblindness	(The	New	Press,	2012).	
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Group Activity: Pack Your Bag 

Peggy McIntosh has introduced many to the concept of ‘white privilege’ though the 

following analogy:  

“I have come to see white privilege as an invisible package of unearned assets that 
I can count on cashing in each day, but about which I was "meant" to remain 
oblivious. White privilege is like an invisible weightless knapsack of special 
provisions, assurances, tools, maps, guides, codebooks, passports, visas, clothes, 
compass, emergency gear, and blank checks.”  

 

On a different wall than the FAQ questions are taped on, have participants write down 

something that they recognize in the backpack of privilege. Have them read out the card 

as the rise to go tape it to the wall. Participants of all ethnicities can answer the same 

question since it is not particular to their privilege necessarily.  

 

Open Discussion: What is a stake?   

 Open the floor to general thoughts and specific concerns at this point. Session 3 

(and the workshop) is nearing the final stretch. If there are linger questions or 

hesitation/resistance from any individuals, it is better to get it out in the air now. 

 Depending on the responses (if there are any) read the following list adapted from 

an essay on the dangers of racism to ‘the souls of white folks’. These issues: 

• Cost us intimacy 
• Cost us our affective lives 
• Cost us authenticity 
• Cost us our sense of connection to other humans and the natural world 
• Cost us our spiritual selves 

 
Ask if any of these ring true. 
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Presentation: Don’t Rock The Boat  

 Let the participants know that you want to present one final idea before the last 

exercise.  

Theory:  The facilitator will articulate that the following three concepts are the working 

theory for the rest of the session. These will be on the screen and read aloud. 

• If your equation is too simple your answers will not line up 
 

• If you are missing variables, the equation will not make sense. 
 

• The best way to achieve a solution is to account for all the variables.  
 

These three concepts are going to become the building blocks for creating a new 

formulation of both interpreting and understanding the changing dynamics and cultural 

diversity that our churches embody and engage in ministry. 

Presentation: In economics there is a famous proverb:  “A rising tide raises every boat”. 

How many have heard of this saying?  This would be an example of an “A = B” formula. 

A rising tide equals a boat being raised.   In his book No Rising Tide: Theology, 

Economics, and the Future,32 Joerg Rieger asks the simple question, “What if you don’t 

have a boat?”  What does a rising tide mean if you don’t have a boat? At minimum it is 

challenging; at most it is dangerous and potentially deadly. Without a boat a rising tide 

means the possibility of going under and getting swept away. 

  This is an example of a variable that is unaccounted for in a formulation. In the 

saying “a rising tide raises every boat” the assumption is that everyone has a boat.  It is 

the introduction of a third variable (some people don’t have boats) that changes the 

equation drastically. Questions begin to surface: why do some people have boats and not 

                                                
32 Joerg Rieger, No Rising Tide: Theology, Economics, and the Future (Minneapolis, 
MN: Fortress Press, 2009).	
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others? Did some people inherit their boat from their family? Is everyone allowed to buy 

a boat? If you own one boat is it easier to get another boat? If you don’t own a boat what 

steps do you have to go through in order to get one? 

  Repeat the three concepts still on the screen: 

• If your equation is too simple your answers will not line up. 
 

• If you are missing variables, the equation will not make sense. 
 

• The best way to achieve a solution is to account for all the variables.  
 

Both – And 
  
 It is important to keep in mind that God’s liberating work is for those who are part 

of a dominant culture as well as those who are underwater (oppressed) or sinking 

(marginalized). Anytime that we participate in structures that deny the validity and 

inherent worth of any group or individual we are both binding the image of God with the 

other and become bound ourselves to our cultural forms and practices. We are all 

socialized and thus products of a societal construct that has both advantages and 

disadvantages, strengths and weakness, positives and negatives. That is the intrinsic 

nature of human systems. What needs to be conveyed is found in the following two 

quotes:  

Oppression dehumanizes both the oppressed and the oppressors. - Paulo Freire in 
Pedagogy of the Oppressed.33  
 
(Jesus) speaks to, and for, both the oppressed and the oppressors. By recognizing 
their oppression, the oppressors can undo their complicity in injustice. – Andrew 
Sung Park in Triune Atonement.34  

                                                
33 Paulo Freire, Pedagogy of the Oppressed (New York: Continuum International 
Publishing Group, 2000), 30.	
34 Andrew Sung Park, Triune Atonement: Christ’s Healing for Sinners, Victims, and the 
Whole Creation (Louisville, Kentucky: Westminster John Knox Press, 2009), 32.	
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  A strong case has been made that there is both a prevailing problem in our culture 

and in our churches that reinforces systems of privilege and of power and that the gospel 

message has embedded within it an inherent capacity and expectation to confront and 

challenge this epidemic. Where feelings of guilt, complacency, or a sense of being 

complicit surface it is important to reinforce that the message of Christ and the work of 

his church have a power to confront and transform this reality. We are not passive 

passengers on some train of history whose path is determined. We serve the living God 

who is actively engaged in the transformation and redemption of prevailing structures and 

relationships.  

  As we continue to confront the mentalities and practices that are unhelpful and 

unwanted in our evolving racial cross-cultural society, it is essential to remember and 

embrace the model of Christ and the message the church has been given to proclaim. 

 
• Christ’s work is then for both the sinner and the sinned against.  

 
• The cross is for both forgiveness and liberation. 

 
• The church bridges the gap to bring both restoration and reconciliation.  

 

Group Discussion: Ask, “what stood out to you in those ideas?” 

Facilitator Note:  The reason that time was given to general questions and concern before 

this presentation was to hopefully open space for the reception of this exhortation.  

 

Final Exercise: Revisit the FAQ 

 Invite participants to review the FAQ questions from earlier. Ask how they would 

answer them differently than before. Invite them to reflect quietly, as well, and to write 
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down one tangible thing that they could do in the next week or month with something 

they heard during this workshop.  

 

Closing Prayer: Invite participants to be in an attitude of prayer and read this selection:  

With gentle steps and hopeful hearts, may this be our ever-present prayer:  
• Give us awareness to let down our guard and lean into the fear that keeps us 

silent in racial conversations.  
• Give us courage to face our guilt by learning about how our cultural values shape 

our internal definitions of what is valuable.  
• Give us a desire to increase our knowledge through listening and learning to 

voices of those whose stories and whose access to power differ from ours.  
• Help us acknowledge our propensity to hold tight to power by loosening our 

grip and looking always to understand before we are understood.  
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Recent Books For Further Reading:  

White Fragility: Why It's So Hard for White People to Talk About Racism 
by Robin DiAngelo and Michael Eric Dyson | June 2018 
 
White Rage: The Unspoken Truth of Our Racial Divide 
by Carol Anderson  | September 2017 
 
I'm Still Here: Black Dignity in a World Made for Whiteness 
by Austin Channing Brown  | May 2018 
 
Dear Church: A Love Letter from a Black Preacher to the Whitest Denomination in 
America 
by Lenny Duncan  | July 2019 
 
Tears We Cannot Stop: A Sermon to White America 
by Michael Eric Dyson  | January 2017 
 
The Fire This Time: A New Generation Speaks about Race 
by Jesmyn Ward | August 2016 
 
Trouble I've Seen: Changing the Way the Church Views Racism Paperback –  
by Drew Hart | January 2016  
 
Between the World and Me 
by Ta-Nehisi Coates  | July 2015 
 
Dog Whistle Politics: How Coded Racial Appeals Have Reinvented Racism and 
Wrecked the Middle Class  
by Ian Haney Lopez  2013 
 
The New Jim Crow: Mass Incarceration in the Age of Colorblindness 
by Michelle Alexander   2013 
 
 
 
 
 
 


